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Today’s Process 
Participants will...

--Utilize data analysis to investigate evidence based 
programs and practices. 
--Engage in meaningful conversations and apply what has 
been learned [red slides].
--Follow a process to determine evidence based practices that 
align with the needs analysis, district vision,  and district goals.



Local Literacy Plan Components

1. Leadership Team, Process, Implementation
2.  Alignment with Other Improvement Efforts
3. Comprehensive Needs Assessment
4. Literacy Mission and Vision Statement(s)
5. Measurable Learner Performance Goals
6. Action Plan Map(s)
7. Plan for Monitoring Progress
8. Expectations and Supports for Learners and 
Professionals

Presenter
Presentation Notes
The Local Literacy Plan has 8 components. For each of the components, we have created a short PPT presentation so that you can access it directly when working on that section.   (click for each one) Each of these components is described in more detail in its own PPT section. 



The Simple View of Reading

Language & Literacy Development 
Continuum

General & Special Education 
Partnerships

Considerations 

Infrastructure Supports

Presenter
Presentation Notes
Ohio’s literacy vision is comprised of four commitments:Using the Simple View of Reading (Gough & Tunmer,1986) to drive all literacy content discourse, development and organization of resources necessary to support the state's comprehensive plan;  Ensuring all learners are represented and supported throughout the literacy development continuum (emergent literacy, early literacy, conventional literacy and adolescent literacy) and providing specific recommendations for struggling readers;  Enhancing partnerships and collaboration of general and special education practitioners and stakeholders; and Enhancing Ohio's infrastructure supports to build implementation capacity at the state and regional levels. There are hundreds of thousands of studies focused on how children learn to read. The education profession across the country, as well as in the state of Ohio, is making a collective effort to engage in practices supported by these studies. This research shows how critical it is for educators to understand why children struggle to learn to read and that many of the assumptions, beliefs, and methods currently underlying approaches to teaching struggling readers do not accurately reflect how children learn to read.Ohio’s Plan focuses on building the collective efficacy of educators at the state, regional, and local level in using research-based approaches to teaching reading.  As this collective efficacy builds, Ohio’s educators will transform struggling readers into proficient readers. 



Simple View of Reading 

(Gough & Tunmer, 1986)

Decoding 
(Word-level 

Reading)

Language 
Comprehension 

The ability 
to 

transform 
print into 
spoken 

language

The ability 
to 

understand 
spoken 

language

Reading 
Comprehension

Presenter
Presentation Notes
The 1st Commitment included in Ohio’s Literacy vision that Kara mentioned – The Simple View of Reading – applies across all ages and stages of language and literacy learning, from birth to preschool through elementary, middle, and high school.  Aligning our thinking to this research on how children learn to read is foundational to Ohio’s work and to your Local Literacy Plan. I will briefly touch on the Simple View here for a moment, because as you develop your data analysis , it will be important to keep in mind the elements within the Simple View of Reading. How might this commitment impact how you analyze your data?Gough & Tunmer described that Reading includes the critical components of Word-level reading (Decoding) and the ability to understand spoken language (Language Comprehension).  One without the other is not suffificient for Reading Comprehension.Be sure to notice the multiplication symbol  in this equation.  If we have a 1 in the Decoding component, and a 0 in the Language component, meaning that the learner is a decoder or word caller, but there is no understanding of what the words mean, then reading comprehension is 0.Conversely, if the learner has a 0 on the decoding/word level side, but has a 1 on the language comprehension side, then reading comprehension will be a 0.It’s important to note that  decoding and language comprehension will be emphasized differently across the ages and stages and grade levels to lead to reading comprehension.The MTSS presentation and Strategies presentation here at the Academy go into the Simple View more deeply to help districts understand how the the SVR can be used for several purposes including:Understanding reading process Selection of core reading program and any needed supplements  Assessment of reading challengesSelection of practices and interventionsThat’s a bit about Ohio’s 1st Commitment that will help your team as you think about alignment of your Local Literacy Plan to Ohio’s vision.  Lets move on to the 2nd Commitment.
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Early  
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Development Continuum

Language and Literacy Continuum

Presenter
Presentation Notes
Ohio’s 2nd Commitment included in Ohio’s Literacy vision is to ensure all learners are represented and supported throughout the literacy development continuum (emergent literacy, early literacy, conventional literacy and adolescent literacy) and provide specific recommendations for struggling readers;  As I talk briefly about this, think about how this Commitment should impact the data you examine and how you analyze it.Literacy develops across a continuum as learners move through and between the phases of emergent literacy, early literacy, conventional literacy, and adolescent literacy. Many aspects of the phases overlap with one another and Ohio is committed to supporting learners across the continuum individualized and differentiated support and instruction. Although some descriptions of these phases of literacy development include reference to age or grade level, Ohio's vision and plan is inclusive of all learners in all phases of literacy development regardless of age or grade level, and presumes competence for all learners. Emergent Literacy Ohio's Plan to Raise Literacy Achievement begins with the implementation of these important emergent literacy skills to build the foundation for early literacy. With the support of adults, all learners can engage in meaningful activities to develop skills as early as infancy and continue developing skills throughout the early childhood years. Emergent literacy skills include the evidence-based, literacy-related steps in phonological processing, print awareness, and oral language a child takes prior to being able to read a text. Researchers have established that these skills are facilitated through specific types of child interactions with the environment, their peers, caregivers and educators.Early Literacy Research identifies variables when developing evidence-based resources to support emergent and early language and literacy development: Medium-large predictive relationship: 1. Alphabetic Knowledge, 2. Phonological Awareness, 3.  Rapid Automatic Naming, 4. Writing or Writing Name, 5. Phonological MemoryModerately correlated with at least one measure of later literacy achievement:  6. Concepts of Print, 7. Print Knowledge, 8. Reading Readiness, 9. Oral Language, 10. Visual ProcessingMastery of these early skills lead to successful application of conventional literacy skills.Conventional literacy skills refer to skills such as decoding, oral reading fluency, reading comprehension, writing and spelling. These skills have been identified as those provided in elementary and secondary literacy learning and represented in Ohio’s Learning Standards for English language arts in kindergarten through grade 5 and in Ohio’s Extended Standards for English Language Arts in grades kindergarten through grade 5. The National Reading Panel (2000) refers to these skills as the Five Components of Reading: Phonemic Awareness, Phonics, Fluency, Vocabulary and Comprehension. Many districts and schools focus their literacy efforts exclusively on conventional literacy- we are hopeful that the state’s comprehensive plan will encourage districts and schools to think more broadly  and include support for emergent, early, and adolescent literacy while continuing to support these conventional literacy efforts appropriately across the continuum.Adolescent LiteracyAdolescent literacy skills begin to build upon conventional literacy skills around grade 4 and continue through high school when learners face increasingly challenging or advanced text in different disciplines.  To meet the needs of learners in this phase of the Language and Literacy Continuum, districts and schools implement strategic evidence-based practices across content areas, provide instruction and support that is discipline specific, and provide individualized intensive intervention as needed. To further dive into Ohio’s 2nd Commitment (to the Language and Literacy Continuum, in the next 2 slides, we will look for a minute at the changing emphasis of Conventional Literacy components which we are probably most familiar with.  my question when we look at the next 2 slides will be – how might this information impact your data analysis?



Conventional Literacy
Changing Emphasis of the Subskills of the Five Components of Reading

Component K 1st 2nd 3rd 4th 5th

Phonemic 
Awareness

Blend & 
Segment

Phoneme Analysis: Addition, Deletion & 
Substitution; Spelling Dictation

Phonics Sounds/Basic 
Phonics

Advanced Phonics & 
Multisyllabic 

Multisyllabic & 
Word Study

Fluency Sounds and 
Words

Words & Connected Text Connected Text

Vocabulary Speaking & 
Listening

Listening,  Reading 
& Writing

Reading & Writing

Comprehension Speaking & 
Listening

Listening,  Reading 
& Writing

Reading & Writing

Adapted from Michigan’s Integrated Behavior and Learning Support Initiative, 2017

Presenter
Presentation Notes
This graphic depicts the changing emphasis within Conventional Literacy - Adapted from Michigan’s Integrated Behavior and Learning Support Initiative, 2017This graphic describes the changing emphasis of the subskills of the 5 Components of Reading.  Again, I ask you to think how this information might impact how you analyze your data.Ohio’s Learning Standards mirror the changing emphasis depicted here; Though all grades K-5 contain standards pertaining to each critical literacy skill, the emphasis of instruction shifts throughout the grade levels as learners progress toward proficient literacy skills.This graphic depicts general subskills within each area that should be emphasized as students move through the elementary grades. Additionally, though all of the big ideas need to be taught daily, the darker purple shading represents where proportionally more emphasis should be spent on instruction.  This does not necessarily mean more time. For example, a read aloud focused on vocabulary and comprehension in Kindergarten may take longer than the phonemic awareness lesson. You will see this slide in several of the sessions here at the Academy as it is foundational to what research tells us about the changing emphasis of the subskills within the 5 components of reading.But what about middle and high school?



Focus on Disadvantaged Populations

Children Living 
in Poverty

Children with 
Disabilities

Children who 
are English 
Learners

Children with 
Reading 

Difficulties

Presenter
Presentation Notes
The three-year grant will focus on serving the greatest numbers of students living in poverty, students with disabilities, English learners and students identified as having a reading difficulty.



--Student Support Teams
--Intensive Reading intervention plans
--Diagnostic dataTier 3

--Support for students not making progress 
in Tier 1 instruction 
--Evidence-based reading interventions 
based on individual students’ needs
--Coordination with Tier 1 instruction
Progress monitoring data

Tier 2

--Building Leadership & 
Teacher-Based Teams 
--School-wide reading plan
--Core reading instruction
--Instructional coaching
--Universal screening data

Tier 1

Infrastructure Supports

Presenter
Presentation Notes
The R-TFI is an example of a tool that takes teams through questions that represent elements of a healthy language and literacy infrastructure and helps school teams measure their system’s strengths and weaknesses so they can develop a roadmap for improvement.a strong look at Tier 1 instructional supports is paramount (too often we jump to Tiers 2 and 3 right away – which is not sustainable) Tier 1 examines: Teams, Implementation, Resources, Evaluation (see slide, Tier 1)The R-TFI also looks at Tiers 2 and 3 instructional supports ON TOP of Tier 1 Core instructional practices. Tiers 2 & 3 examines: Teams, Intervention Implementation, Resources, Evaluation (see slide, Tiers 2 and 3)The R-TFI It helps schools gauge their School-wide reading model features for all 3 Tiers in order to prioritize or develop their MTSS for language and literacy.On the R-TFI tool, every item is scored as 0 (not in place), 1 (partially in place), or 2 (fully in place) and helps teams prioritize next steps in improving their MTSS.To support you, there are sessions here at the Literacy Academy that focus on accessing the materials, administering and utilizing the R-TFI to support your MTSS.  The R-TFI currently measures three domains and 12 subscales.  School-wide reading model features for tiers 1, 2, & 3Every item is scored as 0 (not in place), 1 (partially in place), or 2 (fully in place)



Section 8, Part A

Describe the evidence-based practices and 
interventions that will be used to meet 
specific student needs and improve 
instruction.

Presenter
Presentation Notes
In Section 8, Part A,  you describe the evidence-based strategies that will be used to meet specific student needs and improve instruction. 



So Many Tiers!



So Many Tiers!



So Many Tiers!



Tiers of Evidence
What does it mean for a practice 

or an intervention to be 
“evidence-based”?

--Practices and 
interventions meet different 
tiers of evidence.

--Tiers are based on the 
design and outcomes of 
research evaluations. 

--Multi-tiered system of 
support tiers: describe the 
intensity of need.

--Evidenced-based 
practices tiers: describe the 
intensity of rigor within the 
research.

Multi-tiered System of Support 
vs. Evidence-Based Tier

12

Presenter
Presentation Notes
Tiers will tell you something about how confident you can be that an intervention is likely to help meet your needs.  



Four Tiers of Evidence under ESSA

Tier 1: Strong Evidence

Tier 2: Moderate Evidence

Tier 4: Demonstrates a Rationale

Tier 3: Promising Evidence



Tier 1: 
Strong Evidence

Tier 2: 
Moderate Evidence

Well-designed and implemented 
experimental study

Significant positive effect on 
relevant outcome

No overriding negative effects 
from causal studies

Large, multisite sample

Overlaps with population of 
interest

Well-designed and implemented 
quasi-experimental study with 
high attrition

Significant positive effect on 
relevant outcome

No overriding negative effects 
from causal studies

Large, multisite sample

Overlaps with population of 
interest

Four Tiers of Evidence under ESSA

At least 350 Students
At least 2 districts

WWC without 
reservations

WWC with 
reservations

At least 350 Students
At least 2 districts



Tier 3: 
Promising Evidence

Tier 4: Demonstrates a 
Rationale

--Well-designed and 
implemented correlational study 
or well-designed and 
implemented quasi-experimental  
without a large/multisite sample

--Statistical controls for selection 
bias

--Significant positive effect on 
relevant outcome

--No overriding negative effects 
from causal studies

--Well-specified logic model:
--How is the intervention likely to 
improve outcomes?
--Based on previous research

--An effort to study the effects is 
currently or will be underway.

Four Tiers of Evidence under ESSA

Before using a Tier 4 activity or intervention, 
districts/programs should: 
• Explore Existing Research: Why do we 
believe this intervention will meet our needs? 
• Develop a Logic Model: How will the 
intervention improve student outcomes? 
• Plan to Evaluate: How will we know that the 
intervention is improving student outcomes? 



Where to Start

Step 1: Local Data
•Identify specific areas of need (section 3)

Step 2: Match specific areas of need with evidence-based practices
•Consider the IES Practice Guides on literacy
•Consider the What Works Clearinghouse or another resource
Make sure to use the Department’s guidance on how to align the 
information in the WWC to the ESSA Tiers

Step 3: Describe how the evidence based practice(s) will meet all learner 
needs as identified in Part 3 of LLP.

Presenter
Presentation Notes
As administrators and educators, you are faced with a wide range of needs and, often, limited resources.  Further – as you look at that student sitting in front of you in your classroom today – you know that using interventions that are not going to work represents lost opportunities to help that student. Because they may not be in your classroom, school or district tomorrow. Given all of that, it is important for you to have the confidence that the interventions you are using will work. If there are interventions out there that: 1) Address your students’ needs and 2) Have been shown to work in similar contexts – why not use them? 



What Works 
Clearinghouse

If you’re 
looking for 

evidence-based 
programs

Practice 
Guides

If you’re 
looking for 

evidence-based 
practices

Presenter
Presentation Notes
Here’s another way to think about these two resources:What Works Clearinghouse – if you are looking for evidence-based programs, this is the resource you should use IES Literacy Practice Guides – if you are looking for evidence-based practices that might be embedded in many different programs, this is the resource you should use



Aligning to ESSA Tiers of 
Evidence

What Works 
Clearinghouse

Practice 
Guides ESSA

Programs Practices Tiers of 
Evidence

Presenter
Presentation Notes
As we apply these resources, it’s important to consider that the What Works Clearinghouse was developed in large part after the passage of No Child Left Behind and includes mostly programs. This led IES to develop the practice guides, to further support educators in focusing on evidence-based practices rather than just programs.Both of these resources preceded ESSA, so we have to take some additional steps to align them with the tiers of evidence.



Example
Early Literacy

Selecting an evidence-
based practice using IES 
Practice Guides

Selecting an evidence-
based program using What 
Works Clearinghouse



Step 1: Local Data / Needs

• Look at Part 3A & 3B in your Local Literacy Plan. 
• Identify the area(s) of need - by grade level, grade 

band, building. This will inform your next steps as 
you search for evidence based practices and 
programs. 



Local Literacy Plan Components
1. Leadership Team, Process, Implementation
2.  Alignment with Other Improvement Efforts
3. Comprehensive Needs Assessment
4. Literacy Mission and Vision Statement(s)
5. Measurable Learner Performance Goals
6. Action Plan Map(s)
7. Plan for Monitoring Progress
8. Expectations and Supports for Learners and 
Professionals

Presenter
Presentation Notes
Completing Section 8 requires going back to Section 3, in order to select evidence-based practices aligned to the specific needs identified from your comprehensive needs assessment.



SECTION 3, PART A: ANALYSIS OF LEARNER PERFORMANCE DATA
Insert an overall analysis of language and literacy performance data, based 
on the age/grade ranges served by the organization and age/grade ranges 
impacted by the plan. 

Data:
--31 out of 52 assessed (60%) kindergarteners started the year at risk in Initial 
Sound Fluency. 
--In first grade beginning of the year, 62 of 65 (95%) students are at risk in 
phoneme awareness as measured by Phoneme Segmentation Fluency (PSF). 

Analysis: The data showed a need to review the Kindergarten and first grade 
curriculum and adult implementation on phonemic awareness. This review 
revealed that there is only incidental phonemic awareness instruction occurring in 
Kindergarten (no explicit/systematic instruction). In first grade, phonemic 
awareness is only being explicitly taught in intervention groups. There is a 
research-based curriculum available for teachers but it does not fully cover 
phonemic awareness.

Presenter
Presentation Notes
This slide illustrates an example of a data analysis that goes beyond simply listing percentages of students proficient (or not) on particular measures. The district in this example has identified a specific language and literacy skill that needs addressed:  phonemic awareness.  Based on this data analysis, the district will create a performance goal for Kindergarten and First Grade Students around increasing levels of phonemic awareness. To meet this goal, the district will invest in what it will take to ensure phonemic awareness is taught explicitly. In this case, the district has already invested in a curriculum but now needs to consider a supplemental curriculum that covers phonemic awareness, as well as professional development for teachers on both the fundamentals of phonemic awareness and how to implement the supplemental curriculum.Note that the district did not consider an evidence-based intervention to address Tiers 2 or 3 (we’re referencing MTSS tiers in this case). The data show that 95% of students are at-risk in phoneme awareness, which means the need in this case is to start with Tier 1 and the core curriculum.



IES Practice Guides

• Focus on PRACTICES, not programs!
• Identify the practice guide that meets your needs, 

data, and grade bands.  

Presenter
Presentation Notes
https://ies.ed.gov/ncee/wwc/PracticeGuidesLet’s start by looking at the IES Practice Guides

https://ies.ed.gov/ncee/wwc/PracticeGuides


Step 2: Match With Evidence Based 
Practices

Find an IES Practice Guide that aligns with your 
grade bands/identified needs.  



IES Practice Guides

Identify the overall recommendation that matches the 
data. 

Presenter
Presentation Notes
https://ies.ed.gov/ncee/wwc/PracticeGuides

https://ies.ed.gov/ncee/wwc/PracticeGuides


IES Practice Guides

Within the overall recommendation choose the related 
component(s) (i.e. "How to carry out the 

recommendation") to focus on.  Will you choose  one or 
more?

Presenter
Presentation Notes
https://ies.ed.gov/ncee/wwc/PracticeGuides

https://ies.ed.gov/ncee/wwc/PracticeGuides


IES Practice Guides

Look at the Summary of  Supporting Evidence as a 
starting point to determine if  there is strong or moderate 

evidence to support this practice.  

Presenter
Presentation Notes
https://ies.ed.gov/ncee/wwc/PracticeGuides

https://ies.ed.gov/ncee/wwc/PracticeGuides


Step 2: Match With Evidence Based 
Practices

• Find an IES Practice Guide that aligns with your grade 
bands/identified needs. 

• Identify the overall recommendation that matches your data. 
Read the summary.  

• Select the related component of the recommendation that 
applies to your needs. Read the summary.

• Verify the level of evidence for this practice.  



IES Practice Guides
Go to appendix D and find the chart for your overall 

recommendation.  You need to verify the Tier of  evidence as aligned 
with ESSA.  

Presenter
Presentation Notes
https://ies.ed.gov/ncee/wwc/PracticeGuides

https://ies.ed.gov/ncee/wwc/PracticeGuides


IES Practice Guides
Verify Alignment with ESSA Tiers: 
• Look at the last column  "related recommendation components" and identify all the studies 

that include your components
• Look at the "participants and location column" and find all studies that may be similar to 

your demographic
• Tally the participants across studies (aligned to your demographic) to reach the ESSA 

sample size of  350.

Presenter
Presentation Notes
https://ies.ed.gov/ncee/wwc/PracticeGuides

https://ies.ed.gov/ncee/wwc/PracticeGuides


Step 2 Continued: Match With Evidence 
Based Practices

Verify Alignment with ESSA Tiers (in Appendix D): 
• Look at the last column  "related recommendation components" 

and identify all the studies that include your components
• Look at the "participants and location column" and find all studies 

that may be similar to your demographic
• Add the number of participants from these- you are looking to hit 

350 participants.

You will need this information later to support your use of  the 
practice in Section 8 of  your Local Literacy Plan.  



What Works Clearinghouse

The What Works Clearinghouse (WWC) reviews the existing 
research on different programs, products, practices, and policies in 
education. Our goal is to provide educators with the information they 
need to make evidence-based decisions. We focus on the results 
from high-quality research to answer the question “What works in 
education?”

Presenter
Presentation Notes
Now let’s consider an evidence-based program for this example using What Works Clearinghouse.

https://ies.ed.gov/ncee/wwc/FWW


Comparing What Works Clearinghouse to 
ESSA Tiers



What Works Clearinghouse

Presenter
Presentation Notes
This district goes to the What Works Clearinghouse to search for an evidence-based supplementary curriculum covering phonemic awareness in Kindergarten.

https://ies.ed.gov/ncee/wwc/FWW


After selecting 
Literacy, select 

More Filters

Presenter
Presentation Notes
After selecting Literacy, the district selects More Filters at the bottom, left side of the screen, in order to further filter the literacy results.



Select Program Type → Supplement



Select Grade → K



Select Outcomes → Literacy → Phonological processing



Evidence of Effectiveness

Presenter
Presentation Notes
The filters yield one result that demonstrates evidence of effectiveness. Next, the district must further explore this option to determine if it will meet their needs and how it aligns to the ESSA tiers of evidence.



Program Description*

*For example purposes only. The Department does not endorse any specific 
curriculum, program, or materials.

Ladders to Literacy

Ladders to Literacy is a supplemental early literacy 
curriculum published in Ladders to Literacy: A 
Kindergarten Activity Book. The program targets children 
at different levels and from diverse cultural backgrounds. 
The activities are organized into three sections with 
about 20 activities each: print awareness, phonological 
awareness skills, and oral language skills.

Presenter
Presentation Notes
Here we see the program description for the single results from this series of filters.It’s important to note that we’re discussing this program for example purposes only. The Department does not endorse any specific curriculum, program, or materials.



Presenter
Presentation Notes
The district confirms that the program covers phonemic awareness, which falls under the term “alphabetics”.Next, the district can see that the sample size under alphabetics exceeds 350 students.To learn more about this option and how it aligns to the ESSA tiers of evidence, the district selects the Intervention Report.



--Meets with reservations

--Shows potentially positive effects 
on alphabetics

--Aligns to population

--Covers phonological 
awareness

Presenter
Presentation Notes
The intervention report shows the district that the program:Aligns to the district’s population (students who are typically developing, have disabilities, or are at risk of reading failure);Aligns to the district’s area of need (phonological awareness at the preschool level);Meets the What Works Clearinghouse (WWC) evidence standards with reservations; andWas found to have potentially positive effects on alphabetics.



Comparing WWC to ESSA Tiers

Four studies of  Ladders to Literacy met the What Works Clearinghouse (WWC) 
evidence standards with reservations. The studies included 760 students from 
Kindergarten classrooms at more than 14 elementary schools in urban and rural 
Midwest districts.

Presenter
Presentation Notes
After reading through the intervention report, the district can revisit the table comparing the WWC standards to the ESSA tiers.We can see that the program:Meets standards with reservations; Showed potentially positive effects on alphabetics; andIncluded a large, multisite sample.The table shows us that this program falls under Tier 2, Moderate Evidence.



Step 2: Match With Evidence Based 
Practices

• Your turn! 
• Using your needs by grade level or grade band, follow 

the process and explore the WWC.
• Determine whether the program / practice is Tier 1, 

Tier 2, Tier 3.



Example

Adolescent Literacy

Selecting an evidence-
based practice using IES 
Practice Guides



Improving Adolescent Literacy Guide Example

Problem statement: 72% of 4th graders are not proficient comprehenders
of text due to limited vocabulary and a lack of knowledge of 
comprehension strategies

GUIDED PRACTICE:

● Go the online IES practice guide: Improving Adolescent Literacy
● Open the guide
● Recommendations are listed with level of evidence for each 

recommendation
● Choose Recommendation 1, this has strong evidence and aligns with 

the problem statement



Example: Recommendation 1-Provide explicit vocabulary instruction

GUIDED PRACTICE:

●Click on “show more” and a PDF will open with more information 
about the recommendation

●Search in the practice guide for the practices that tell how to carry 
out the recommendation - these are your practices/strategies for 
classroom implementation

Improving Adolescent Literacy Guide Example



Practice Guides & ESSA Tiers
Practice Guide Says “Strong Evidence”

● As long as the samples from all studies that contributed to the 
recommendation add up to at least 350 students, and more than one 
site, that recommendation meets at least moderate evidence.
○ This will require applicants to look at the list of studies contributing to the 

recommendations (technical appendix), and adding together the sample sizes of the 
studies that showed positive effects on the outcomes in which they are interested. If 
large/multisite sample is not met, the strategy qualifies for Tier 3, or promising 
evidence.

○ To distinguish between tiers 1 and 2 under ESSA, look at the appendices of the newer 
practice guides (some of the older ones don’t distinguish between studies meeting 
standards with and without reservations). In order to align with Tier 1, the studies 
that meet standards without reservations need to meet the large/ multisite sample 
criteria.



Vocabulary Example
ESSA Tier



Section 8, Part A

Presenter
Presentation Notes
The district will now address items 1-4 to complete Section 8, Part A.



Step 3: Descriptions to Meet ALL Learner 
Needs

• Construct a narrative describing how the practices 
that you chose will “support specific learner 
needs,” including those of students with 
disabilities, English learners, and learners that are 
reading below grade level.  

• Be sure this aligns with the needs assessment and 
data analysis in Section 3 of the Local Literacy 
Plan.



Next Steps

Presenter
Presentation Notes
Recall, you should have multiple action steps and goals.  What evidence based practices will you utilize for each?



Expecting a Continuum

Most 
Sophisticated

Least 
Sophisticated

Presenter
Presentation Notes
We fully expect to see a continuum in how districts approach the selection and justification of evidence-based practices.Taking the least sophisticated approach, some districts will state that they selected an evidence-based practice because they found it in a practice guide.Districts taking the most sophisticated approach will provide a full summary of the evidence, including sample size, population demographics, and effect size.And there will be many districts in between.



Support for Implementation

Multi-tiered 
System of 
Support

Professional 
Development
& Coaching

Measuring 
fidelity

Presenter
Presentation Notes
Selecting and justifying evidence-based practices is important, and complex, but we encourage you to put this in perspective for your districts.The grant reviewers will focus just as much on the details of implementation for the practices/strategies/programs selected (Sections 8B & 8C) as the justification for them in Section 8A. This includes considerations for:How the evidence-based practices will be implemented within a multi-tiered system of support. How will Universal Design for Learning and data-based decision making be utilized?How will educators be supported in implementing the evidence-based practices and interventions? How will adult implementation be measured and monitored? What mechanisms will be in place to ensure fidelity of adult implementation?



Need Further Assistance?
Specific Striving Readers Comprehensive Literacy Subgrant
Questions should be submitted to ODE via
StrivingReaders@education.ohio.gov

--Utilize the Striving Readers Website

--Application instructions (include review criteria for Section 8)

--Local Literacy Plan guidance

--Navigating the What Works Clearinghouse for Alignment with 
ESSA Step-by-Step Guide

mailto:StrivingReaders@education.ohio.gov
http://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/Striving-Readers-Comprehensive-Literacy-Grant
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