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Today’s Process 
Participants will...

● Discuss changing practices for professional development.  
● Compare Ohio Standards for PD and ESSA Criteria for PD
● Engage in meaningful conversations and apply what has been 

learned [red slides].
● Utilize data analysis and action maps to create ESSA aligned 

Professional Development Plans. 

Presenter
Presentation Notes
This session addresses 3 main topics which include: professional development and changing educator practices, the Ohio Standards for Professional Development and ESSA’s Criteria for  high-quality professional development. Although we all know the importance of ensuring high-quality professional development, today’s session is focused on your understanding this topic in relationship to writing a winning professional development plan in your Striving Readers Literacy grant application.  The PD plan is part of the Local Reading Achievement Plan that you will submit in your grant application.



Components of  Local Literacy Plan

Section 1: Leadership Team, Development Process and Monitoring 
Implementation

Section 2: Alignment Between the Local Literacy Plan and Other 
Improvement Efforts

Section 3: Comprehensive Needs Assessment

Section 4: Literacy Mission and Vision Statement(s)

Section 5: Measurable Learner Performance Goals

Section 6: Action Plan Map(s)

Section 7: Plan for Monitoring Progress

Section 8: Expectations and Supports for Learners and 
Professionals

Presenter
Presentation Notes
The Local Reading Achievement Plan has 8 components which include:   click through each of them. Ohio law (ORC 3302.13) requires each school district or community school that meets the following criteria, as reported on the past two consecutive report cards issued for that district or community school, to submit to the Ohio Department of Education a Reading Achievement Plan by December 31. 1. The district or community school received a grade of “D” or “F” on the K-3 Literacy Improvement Measure; and 2. Fewer than 60 percent of the district’s or community school’s students scored proficient or higher on the state’s grade 3 English language arts test.  Local Literacy Plan available on Striving Readers Webpage.



Conventional Literacy
Changing Emphasis of the Subskills of the Five 

Components of Reading
Component K 1st 2nd 3rd 4th 5th

Phonemic 
Awareness

Blend & 
Segment

Phoneme Analysis: Addition, Deletion & 
Substitution; Spelling Dictation

Phonics Sounds/Basic 
Phonics

Advanced Phonics & 
Multisyllabic 

Multisyllabic & 
Word Study

Fluency Sounds and 
Words

Words & Connected Text Connected Text

Vocabulary Speaking & 
Listening

Listening,  Reading 
& Writing

Reading & Writing

Comprehension Speaking & 
Listening

Listening,  Reading 
& Writing

Reading & Writing

Adapted from Michigan’s Integrated Behavior and Learning Support Initiative, 2017

Presenter
Presentation Notes
This graphic depicts the changing emphasis within Conventional Literacy - Adapted from Michigan’s Integrated Behavior and Learning Support Initiative, 2017This graphic describes the changing emphasis of the subskills of the 5 Components of Reading.  Again, I ask you to think how this information might impact how you analyze your data.Ohio’s Learning Standards mirror the changing emphasis depicted here; Though all grades K-5 contain standards pertaining to each critical literacy skill, the emphasis of instruction shifts throughout the grade levels as learners progress toward proficient literacy skills.This graphic depicts general subskills within each area that should be emphasized as students move through the elementary grades. Additionally, though all of the big ideas need to be taught daily, the darker purple shading represents where proportionally more emphasis should be spent on instruction.  This does not necessarily mean more time. For example, a read aloud focused on vocabulary and comprehension in Kindergarten may take longer than the phonemic awareness lesson. You will see this slide in several of the sessions here at the Academy as it is foundational to what research tells us about the changing emphasis of the subskills within the 5 components of reading.But what about middle and high school?



Focus on Disadvantaged Populations

Children 
Living in 
Poverty

Children with 
Disabilities

Children who 
are English 
Learners

Children with 
Reading 

Difficulties

Presenter
Presentation Notes
The three-year grant will focus on serving the greatest numbers of students living in poverty, students with disabilities, English learners and students identified as having a reading difficulty.



• Student Support Teams
• Intensive Reading intervention plans
• Diagnostic dataTier 3

• Support for students not making progress 
in Tier 1 instruction 

• Evidence-based reading interventions 
based on individual students’ needs

• Coordination with Tier 1 instruction
• Progress monitoring data

Tier 2

• Building Leadership & 
Teacher-Based Teams 

• School-wide reading plan
• Core reading instruction
• Instructional coaching
• Universal screening data

Tier 1

Infrastructure Supports

Presenter
Presentation Notes
The R-TFI is an example of a tool that takes teams through questions that represent elements of a healthy language and literacy infrastructure and helps school teams measure their system’s strengths and weaknesses so they can develop a roadmap for improvement.a strong look at Tier 1 instructional supports is paramount (too often we jump to Tiers 2 and 3 right away – which is not sustainable) Tier 1 examines: Teams, Implementation, Resources, Evaluation (see slide, Tier 1)The R-TFI also looks at Tiers 2 and 3 instructional supports ON TOP of Tier 1 Core instructional practices. Tiers 2 & 3 examines: Teams, Intervention Implementation, Resources, Evaluation (see slide, Tiers 2 and 3)The R-TFI It helps schools gauge their School-wide reading model features for all 3 Tiers in order to prioritize or develop their MTSS for language and literacy.On the R-TFI tool, every item is scored as 0 (not in place), 1 (partially in place), or 2 (fully in place) and helps teams prioritize next steps in improving their MTSS.To support you, there are sessions here at the Literacy Academy that focus on accessing the materials, administering and utilizing the R-TFI to support your MTSS.  The R-TFI currently measures three domains and 12 subscales.  School-wide reading model features for tiers 1, 2, & 3Every item is scored as 0 (not in place), 1 (partially in place), or 2 (fully in place)



Section 8C
Expectations and Supports for Learners 

and Professionals

• PART A: EVIDENCE-BASED PRACTICES AND 
INTERVENTIONS TO SUPPORT LEARNERS

• PART B: ENSURING EFFECTIVENESS AND IMPROVING 
UPON STRATEGIES

• PART C: PROFESSIONAL DEVELOPMENT PLAN

Presenter
Presentation Notes
Section 8 is divided into three parts:  click through.  As you can see the professional development plan will be described in the last component of Section 8.  In the Reading Achievement Plans that have been received by the Department in the past year, the professional development plan is usually the weakest section.  In this session, we hope to give you guidance on how to create a high-quality pd plan so that your grant application is strong.



Purpose of Professional 
Development

“Professional development programs are 
systematic efforts to bring about change in the 

classroom practices of teachers, in their 
attitudes and beliefs and in the learning 

outcomes of students.”
Guskey, 2002, p. 1

Presenter
Presentation Notes
What is the ultimate goal of professional development?  (Pause to allow think time). Click Although programs vary widely in their content and format, most share a common purpose.  



Must Consider

What motivates teachers to 
engage in professional 
development.

The process by which change 
in teachers typically occurs.2

1

Presenter
Presentation Notes
Despite the general acceptance of professional development as essential to improvement in education, reviews of professional development research consistently point out the ineffectiveness of most programs. (Cohen & Hill, 1998 , 200; Kennedy, 1998; Wang et al., 1999) A variety of factors undoubtedly contribute to this ineffectiveness . It has been suggested, however, that the majority of programs fail because they do not take into account two crucial factors: What motivates teachers to engage in professional developmentThe process by which change in teachers typically occurs (Guskey, 1986)



Motivation

Become better teachers 
(improving student outcomes)

Increased competence

Greater professional 
satisfaction

Presenter
Presentation Notes
Although teachers are generally required to take part in professional development by certification or contractual agreements, most report that they engage in these activities because they want to become better teachers. They see professional development programs as among the most promising and most readily available routes to growth on the job (Fullan, 1991, 1993) -not only as a way to combat boredom and alienation, but also as a pathway to increased competence and greater professional satisfaction (Huberman, 1995). 



Process of Change

PD for 
Teacher

Teacher 
Beliefs and 
Attitudes

Teacher 
Classroom 
Practices

Student 
Outcomes

PD for 
Teacher

Teacher 
Classroom 
Practices

Student 
Outcomes

Teacher 
Beliefs and 
Attitudes

Common Belief of PD and Change

Recent Research Findings of PD and Change

Presenter
Presentation Notes
Professional development activities frequently are designed to initiate change in teachers’ attitudes, beliefs, and perceptions. Professional development leaders, for example, often attempt to change teachers’ beliefs about certain aspects of teaching or the desirability of a particular curriculum or instructional innovation. They presume that such changes in teachers’ attitudes and beliefs will lead to specific changes in their classroom behaviors and practices, which in turn will result in improved student learning. Dissonance exists between past beliefs and updated research.ClickMore recent research on teacher change indicates, however, that the assumptions of this model may be inaccurate when considering professional development programs for experienced teachers (Huberman & Crandall, 1983; Huberman & Miles, 1984; Guskey & Huberman, 1995). An alternative model that re-examines the process of teacher change is needed to guide the creation of more effective professional development programs.Professional development programs based on the assumption that change in attitudes and beliefs comes first are typically designed to gain acceptance, commitment, and enthusiasm from teachers and school administrators before the implementation of new practices or strategies. They involve teachers in planning sessions and conduct need surveys to ensure that the new practices or strategies are well aligned with what teachers want (Joyce et al., 1976). But, as important as these procedures are, they seldom change attitudes significantly or elicit strong commitment from teachers (Jones & Hayes, 1980).The `Model of Teacher Change’ shown in Fig. 1 presents an alternative approach. This model suggests a different sequence among the three major outcomes of professional development. According to the model, significant change in teachers’ attitudes and beliefs occurs primarily after they gain evidence of im- provements in student learning. These improvements typically result from changes teachers have made in their classroom practices-a new instructional approach, the use of new materials or curricula, or simply a modification in teaching procedures or classroom format. The crucial point is that it is not the professional development per se, but the experience of successful implementation that changes teachers’ attitudes and beliefs. They believe it works because they have seen it work, and that experience shapes their attitudes and beliefs. Thus, according to the model, the key element 384 T. R. Guskey in significant change in teachers’ attitudes and beliefs is clear evidence of improvement in the learning outcomes of their students (Guskey, 1985, 1986, 1989).



1

Professional Development

Recognize that change is a 
gradual and difficult process 
for teachers. 

Presenter
Presentation Notes
Considerations for professional learning To be proficient at something new and finding meaning in a new way of doing things requires both time and effort. Any change that holds great promise for increasing teachers’ competence and enhancing student learning is likely to require extra work, especially at first. The requirements of extra energy and time can significantly add to teachers’ workload, even when release time is provided. Hence, an appropriate balance must be struck between program fidelity and mutual adaptation considerations (Griffin & Barnes, 1984). Close collaboration between program developers/researchers and teachers can greatly facilitate this process and can be accomplished in a variety of ways (Ward & Tikinoff, 1982).



2

Professional Development

Ensure that teachers receive 
regular feedback on student 
learning progress.

Presenter
Presentation Notes
Specific procedures to provide feedback on results are essential to the success of any professional development effort.Whatever the student learning outcome considered, it is vitally important to include some procedure by which teachers can receive regular feedback on that outcome to assess the effects of their efforts. When teachers gain this evidence and see that a new program or innovation works well in their classrooms, change in their attitudes and beliefs can and will follow. Formative assessments which lead to corrective activitiesStudent involvement in classStudent self-assessments



3

Professional Development

Provide continued follow-up, 
support and pressure.

Professional Development and Teacher Change, Thomas R. Guskey, 2002

Presenter
Presentation Notes
Support coupled with pressure is essential for continuing educational improvement. Support allows those engaged in the difficult process of implementation to tolerate the anxiety of occasional failures. Pressure is often necessary to initiate change among those whose self-impetus for change is not great (Airasian, 1987; Huberman & Crandall, 1983), and it provides the encouragement, motivation, and occasional nudging that many practitioners require to persist in the challenging tasks that are intrinsic to all change efforts.Of all aspects of professional development, sustaining change is perhaps the most neglected. It is clear that, to be successful, professional development must be seen as a process, not an event (Loucks-Horsley et al., 1987, 1998). Learning to be proficient at something new or finding meaning in a new way of doing things is difficult and sometimes painful. Furthermore, any change that holds great promise for increasing individuals’ competence or enhancing an organization’s effectiveness is likely to be slow and require extra work (Huberman & Miles, 1984). It is imperative, therefore, that improvement be seen as a continuous and ongoing endeavor (McLaughlin & Marsh, 1978).For more details about the research provided in these last few slides, see the article Professional Development and Teacher Change by Thomas R. Guskey.  



Two Resources

Ohio Standards 
for Professional 
Development

Every Student 
Succeeds Act

(ESSA)

Presenter
Presentation Notes
For more guidance around what high-quality professional development should look like we will be examining two documents. How many of you have used the Ohio Standards for Professional Development? Mention LMS course.



ESSA

Federal definition

Most prescriptive ever in history

Six specific criteria

Presenter
Presentation Notes
The Every Student Succeeds Act (ESSA) provides the most prescriptive federal definition of high quality professional learning in the nation’s history. The definition offers six specific criteria which will be the main focus of our work with the Striving Readers Literacy grant.  In the next section of the presentation we will unpack those six criteria.



How does ESSA define 
professional development?

B. are sustained (not stand-alone, 1-day, or short term 
workshops), intensive, collaborative, job-
embedded, data-driven, and classroom focused. 

A. are an integral part of school and local education agency 
strategies for providing educators (including teachers, 
principals, other school leaders, specialized instructional 
support personnel, paraprofessionals, and, as applicable, early 
childhood educators) with the knowledge and skills necessary 
to enable students to succeed in a well-rounded education and 
to meet the challenging State academic standards; 

Presenter
Presentation Notes
The term ‘professional development’ means activities that are an integral part of school and local education agency strategies for providing educators (including teachers, principals, other school leaders, specialized instructional support personnel, paraprofessionals, and, as applicable, early childhood educators) with the knowledge and skills necessary to enable students to succeed in a well-rounded education and to meet the challenging State academic standards; AndCLICK (B) are sustained (not stand-alone, 1-day, or short term workshops), intensive, collaborative, job-embedded, data-driven, and classroom focused. 



ESSA  Criteria

Sustained Intensive Collaborative

Job-
Embedded

Data-
Driven

Classroom-
Focused

Presenter
Presentation Notes
What do you notice about the six criteria? Ohio’s standards definitely have overlap.  Let’s take a look at each of the criteria so that when you write your professional development plan, you make sure that it reflects all six.



Bridging the Gap

Paving the Pathway from Current Practice to 
Exemplary Professional Learning

Frontline Research and Learning Institute

https://www.frontlineeducation.com/Frontline_Research_
Learning_Institute/Reports/ESSA_Report

(Google: Bridging the Gap Frontline)

Presenter
Presentation Notes
This next information from a report by Frontline Research and Education and is called Bridging the Gap.  The report analyzes current PD opportunities and attempts to define and provide a way to measure the ESSA criteria.Data used in this study were gathered from activities offered and enrolled in between July 1st, 2011 and June 30th, 2016 in 203 school systems across 27 states.The study examined 376,908 activities completed by 107,870 teaching professionals. The total number of enrollments across activities was 3,227,306.What was the major finding of the study?

https://www.frontlineeducation.com/Frontline_Research_Learning_Institute/Reports/ESSA_Report


Bridging the Gap - Talk

• Review the highlights of the Bridging the 
Gap Study.  

• What components do you see in your current 
PD, both positive and negative?

https://www.frontlineeducation.com/Frontline_Research_
Learning_Institute/Reports/ESSA_Report

(Google: Bridging the Gap Frontline)

Presenter
Presentation Notes
This next information from a report by Frontline Research and Education and is called Bridging the Gap.  The report analyzes current PD opportunities and attempts to define and provide a way to measure the ESSA criteria.Data used in this study were gathered from activities offered and enrolled in between July 1st, 2011 and June 30th, 2016 in 203 school systems across 27 states.The study examined 376,908 activities completed by 107,870 teaching professionals. The total number of enrollments across activities was 3,227,306.What was the major finding of the study?

https://www.frontlineeducation.com/Frontline_Research_Learning_Institute/Reports/ESSA_Report


The majority of professional 
development falls short of the 

ESSA definition.

Presenter
Presentation Notes
Could this be the reason we aren’t seeing progress? 



How does your current 
practice align to the new 

definitions?

Presenter
Presentation Notes
As we delve deeply into the definitions of the six criteria, he.re is the question I would like you to consider



Sustained: 
Taking place over an extended period; longer than 
one day or a one-time workshop

80% of professional 
development activity 

enrollments over five years 
were not sustained.

13% of activities included 
more than three

meetings.

Presenter
Presentation Notes
Sustained professional development takes place over an extended period and is longer than a one-day or one-time workshop. Teacher “in-service” days are often employed as a primary means of professional learning, and most school districts are constrained by pre-set schedules to offer in-service days that are few and far between. Perhaps that is why, when the research team at Frontline Research & Learning Institute reviewed data on professional learning offered as a one-time or one-day event, they discovered that 80% of activities fell into that category. Only 13% of activities lasted more than three meetings



Sustained
Mode Expert to 

Group
Expert to 
Individual

Peer to Peer

Definition Content is 
designed to be 
delivered to 
educators together 
based upon core 
concepts or shared 
needs.

Content is 
designed to be 
delivered to 
individual 
educators based 
upon 
demonstrated 
need.

Content is based 
upon observation 
of or engagement 
in dialogue with 
others in similar 
positions.

Examples • Workshops
• Classes (on-line 

or in person)
• Lectures

• Coaching
• Mentoring
• Demonstration

• Professional 
learning 
communities

• Co-observation

Presenter
Presentation Notes
There is nothing inherently good or bad about any of these designs. It is up to those selecting or designing professional learning to evaluate quality using an agreed upon definition and metrics like the ones this report series employs. Professional development planners can select among these designs to identify the best match with demonstrated educator needs. Combining the modes offers more chances for sustained opportunities.



Sustained Metric

Expert to 
Group

Expert to 
Individual

Peer to Peer

• Number of 
meetings for a 
course

• Count of times an 
individual educator 
participates during 
a school year

• Number of times 
principal or other 
instructional 
leaders meets with 
teacher

• Duration of 
meeting period

• Periodicity of PLC 
meetings

• Number of peer 
observations

• Number of 
content-driven 
meetings between 
teachers

Presenter
Presentation Notes
Metrics reflecting sustained professional development focus on count statistics. For example, counts of meetings or activities and number of activities offered during a meaningful period of time. Figure 3 below summarizes potential metrics aligned with each professional learning design. These examples are not exhaustive.



How many times is enough?

3 or fewer        sustained  

4, 5  or 12 times        contextual 

Based on district, school, skill, need, etc. 

Presenter
Presentation Notes
When it comes to evaluating whether professional development is sustained, the core question to grapple with is, “How many times is enough?” The answer will vary depending upon the school or district context, the skills and content knowledge being developed, as well as the needs of teachers and students. The definition provided here, taking place over an extended period and longer than one day, is distilled to the most essential components of what it means to be sustained.  Leaders must set a quality goal this meaningful based on all of these factors.



Sustained Conversation

• Start a conversation about your PD needs 
based on your data analysis (Section 3) and 
SMART goals (Sections 5 & 6).

• How will you make the professional learning 
sustained, as defined by ESSA?  Take notes 
on your handout or google doc.  



Intensive: 
Focused on a discreet concept, practice or program

The average PL 
activity was 4.5 
hours.

The average total 
amount of time 
teaching 
professionals spent 
in PL each year 
was 41 hours.

Presenter
Presentation Notes
Intensive professional learning is focused on a discreet concept, practice or program.  Leaders and coaches must constantly grapple with questions about whether it is more essential for an educator to strengthen content knowledge or pedagogical skills, classroom management or assessment design.  For this reason, establishing school- or district-wide goals is an essential precursor to achieving truly intensive PD; it is only feasible to be intensive in a few key areas. 



Key Concept for Intensive

A mile wide and an inch deep.

Presenter
Presentation Notes
Districts have taken on so many initiatives that the mile wide and an inch deep concept has become the norm for PD.  Click. This approach is what we want to avoid.



Effective Professional Development

MILE DEEP 

INCH WIDE

Presenter
Presentation Notes
Instead we must prioritize our initiatives, align them to district and building goals, and focus on PD that includes evidence-based strategies. Examples:-Extend individual learning on a topic so it includes follow-up with a coach or other instructional leader.-In an initial induction training program for new teachers add ongoing, weekly reflections to identify lessons learned, applications and impact of professional learning.-Micro-credentials (MC): Example – a MC on Critical Thinking – take separate ‘courses’ focused on: 1)collaborative problem solving, 2) sound decision making, then 3) effective reasoning. A MC on Data Literacy – take separate intensive courses on Designing and Evaluating Mult Choice Items, Disaggregating Data, Setting Goals for Students, Understanding Data Types, Creating Data-Drive Reteaching Groups



Intensive Metric
Expert to Group Expert to 

Individual
Peer to Peer

• Length in hours 
of course meeting

• Total amount of 
time in hours 
spent on one 
topic or 
standard

• Length of 
observations of 
teaching focused 
on one 
competency

• Total amount of 
coaching time 
focused on one 
competency

• Total amount of 
time spend on one 
area

• Length of peer 
coaching sessions 
focused on one 
topic or standard
in hours

• Length in hours of 
observations and 
associated 
debriefings

Presenter
Presentation Notes
When it comes to measuring intensity, the most readily available metrics center on duration.  Unlike duration over time, which is related to measurements of sustained PD, duration in this case is the amount of time spent focused on developing a competency. Research on how much time is necessary to improve practice is limited. 



How much time is enough?
49 hours devoted exclusively to a topic as the 

minimum requirement for developing 
competency.

Take Away: Fewer than 14 hours does not 
yield significant results for student outcomes.

(Yoon et. al., 2007)

Current findings:
4.25 hours

Presenter
Presentation Notes
How much time is enough?   Click. One source identified 49 hours devoted exclusively to a topic as the minimum requirement for developing competency.  The finding is not conclusive but it establishes a target range. Click.  Findings from the first report in the series by Frontline  show that teachers are spending far less than 49 hours on a topic – average time on topics has been on a slight decline over the last four years and is now about 4.25 hours. So what is the big take away from all these findings?  Click



Understood Challenges

There may not be adequate time to 
go deeply on anything.

There is an enormous gap 
between how much time is 
needed and how much time is 
presently spent on PD.

2

1

Presenter
Presentation Notes
 Considering the feasibility principle, it may not be reasonable to focus all professional development on a  single topic for an entire school year. It may, however, be reasonable to identify only three areas (including school-wide , PLC-wide, and individualized by educator) and split the pie relatively evenly.  It may be that only 13-14 hours per competency is the target for the first year, and the district might work toward increasing total hours over time.  ADVICE:  Pick out one or two topics for the year.



Intensive Conversation

• Looking back at your plan for Sustained PD, 
jot down ideas for Intensive PD.  Remember, 
a mile deep = > 14 hours.  Preference? 49 
hours on ONE topic!

• How will you make the professional learning 
intensive, as defined by ESSA?  Take notes 
on your handout or google doc.  



Collaborative: 
involving multiple educators, educators and coaches or set 
of   participants grappling with the same concept or 
practice and in which participants work together to achieve 
shared understanding

9% of activity 
enrollments were in 

formats that  
inherently include 

collaborat ive
learning designs

Presenter
Presentation Notes
This aspect of high-quality PD is probably the most recognizable and most over-used idea.  However it is also one that is often the most misunderstood.  In the context of professional development, collaboration is about people working together to achieve a shared understanding of a concept or to develop the same skillset.   This data collection demonstrates a resounding preference for workshop format activities among participants.  Workshops are rarely sustained or intensive, and they are also rarely collaborative or job-embedded.  



Questions for PD Planning
Shared Understanding

What is the learning objective?

What will participants know and be able to do as a result 
of the learning?

How does it relate to other professional competencies 
that educators have or are building?

How will we know if professional learning improves 
student learning?

Presenter
Presentation Notes
Here we have questions to guide clarification of collaborative professional learning.  These questions can be applied to all types of professional learning.  We will not spend a lot of time looking at the questions; however,  you can access them in the documents that are available at the website mentioned earlier.



Questions for PD Planning
Working Together

What kind of learning process leads to the learning 
outcome?
How should people engage with one another to advance 
the learning process?
What struggles might be required to advance 
understanding?
How will feedback loops and other communication cycles 
inform learning?
How will the group identify shared blind spots and 
address them?

Presenter
Presentation Notes
In this section we take a look at questions that focus on working together.



Questions for Planning

People

Who are the participants that need to learn (are they 
appropriately matched together or divided by prior 
knowledge)?
What background knowledge, skills and experience is 
required to advance learning?
What relational dynamics will facilitate working 
together?
Who is able to participate and when?

Presenter
Presentation Notes
In this section we focus more on the people doing the collaboration.



Reciprocity

Key Ingredient of Collaborative PD

Members share both teaching and learning.

Mutual Exchange

Presenter
Presentation Notes
All participants in the learning process should be sharing responsibility for both teaching and learning from one another.  Which role is played by whom might be influenced by prior knowledge, stage in the learning process, or position – among other considerations.  The key to achieving reciprocity is to establish clarity about what each role entails and working norms that enable every participant to shift back and forth between the roles of learner and educator during the learning process.



Ways to Achieve Collaboration

Workshop

Typical Challenge Example Improvements

Expert-to-novice instruction

Short duration

Content not specific to context

Single product or skill outcome 

Not personalized 

Expert-educator reciprocity 

Continued meetings and ongoing 
follow up

Prioritized learning based on context

Multiple competency-based outcomes

Group-led objective setting and 
learning

Presenter
Presentation Notes
Here we have some ways to take the typical workshop that presents some challenges and improve it to support collaboration.Some may argue that well-designed workshops encourage people to work together.  The problem is, collaboration is not simply a matter of working together.  Rather, collaboration is about achieving a shared understanding through authentic engagement with others.  While the means (working together) is important, it is the end (shared understanding) that should drive high-quality collaboration. 



Internal Meeting or Committee Work
Typical Challenge Example Improvements

Work conducted independently

Focused on logistics or 
implementation

Problem-solving

Expert-educator reciprocity 

Continued meetings and ongoing 
follow up

Prioritized learning based on 
context

Multiple competency-based 
outcomes

Group-led objective setting and 
learning

Ways to Achieve Collaboration

Presenter
Presentation Notes
This slide addresses ways to improve an internal meeting or committee work to achieve a higher level of collaboration. (quick skim)



Graduate Coursework
Typical Challenge Example Improvements

● Taken independently

● Removed from instructional 
context

● Emphasize content knowledge

● Based on availability

• Include colleagues or create a 
shared learning group 

• Select coursework or instructor 
based upon identified 
competency need; request 
instructor reciprocal engagement 
on competency development

• Focus on sharing relevant 
content with colleagues

• Enroll when needed or as part of 
a shared knowledge-gathering 
process

Ways to Achieve Collaboration

Presenter
Presentation Notes
Finally, here are a few ways to improve coursework.  (Quick skim)  remember this information can be obtained for more careful consideration at the Frontline Research and Education website. Ultimately though achieving collaborative professional learning will require a commitment by decision-makers to clarify what collaboration means in connection with learning priorities for the school, district and individual educator.



Teaching Channel Video
https://www.teachingchannel.org/videos/build
-collaborate-learning-culture#

Presenter
Presentation Notes
This video shows an excellent example of what collaborative PD should look like.As you watch the video, list how many of the six qualities of  ESSA this clip embodies.  Turn and talk about what you see.

https://www.teachingchannel.org/videos/build-collaborate-learning-culture


Collaboration Conversation

• Collaborative PD is a shift for many.  How 
can you adjust your PD plan to ensure 
collaboration between all involved?  Is there 
reciprocity between the “expert” and the 
learner?

• How can you  rethink typical PD / workshop 
formats to include other types of 
collaborative learning?



Job-embedded: 
a part of the ongoing, regular work of instruction and related to 
teaching and learning taking place in real t ime in the teaching 
and learning environment

37% of all activities 
were offered by third 
parties rather than by 

the participants’ 
school
system

Presenter
Presentation Notes
Professional learning is not job-embedded simply because it takes place during work time or in the learning environment.Rather, it is job-embedded if it is related to a specific educator learning outcome, is purposeful and is directly connected with the practices of teaching and learning that educators are engaged in during their current work. In some cases, professional learning may be job-embedded if it meets these criteria butit takes place outside of a school day or at a site away from a school. However, it must always be firmly yoked to work educators are currently doing and be practically implemented into instruction or instructional support right away.



Sample Rubric for Evaluating 
Job-Embeddedness

Frontline Research and Learning Institute: Bridging the Gap Series

Presenter
Presentation Notes
This Table provides an example of rubric categories by which to evaluate job-embeddedness of professional learning activities.Take a minute and digest what you see on this table. Explain it to your elbow partner.Learning Forward identifies the following as job-embedded formats: action research, portfolios, coaching or mentoring, lesson study, case discussions, data teams, study groups and critical friends groups. However, the research from the Bridging the Gap study has shown that participation in these types of activities has not increased significantly over the previous five years.(Lesson study is a form of classroom inquiry in which several teachers collaboratively plan, teach, observe, revise and share the results of a single class lesson. Teachers work through the steps listed below.)



Whereas coursework and conference attendance
may strengthen background knowledge, expand

awareness of new research and practice, and 
facilitate valuable professional connections, 

they are typically
disconnected from daily practice.

Presenter
Presentation Notes
Although these qualities are independently valuable, school and district leaders wishing to make professional learning more job-embedded can considerways to modify coursework and conference experiences to make them more related to and immediately relevant to instructional practice. For example, coursework may be better connected to daily practice by adding regular reflection work between teacher and coach during the period of the course that connects problems of practice with lessons learned in the class. Conference attendance may be preceded with a concertedeffort to identify practical questions that can be explored in formal and informal ways by selecting and attending specific sessions, connecting with experts, etc. While neither of these make the activities job-embedded per se, both shifts can improve utility and ensure that teacher time and resources are well-spent.



Job-Embedded Conversation

• How does your plan ensure learning is job 
embedded?

• Look back a the different ideas for PD 
formats from the Collaboration criteria.  
How can you make these job-embedded?



Data-Driven 

8% of activities 
met criteria for 

data-driven

Less than 5% of 
activities included 

a focus on using 
data or 

assessments

Presenter
Presentation Notes
Data-driven professional learning is based upon and responsive to demonstrated needs of teachers and students. To align professional learning with teacher and student needs, it is critical to first understand that those needs might be. In the analysis of professional development offered across the U.S. over the last five years, Frontline found that just 8% of offerings met this basic criterion. In an era when education is replete with assessments of students’ knowledge and skills, there is little reason not to examine the aggregated findings from those assessments to identify trends in students’ needs and potential gaps in teachers’ skills.



Presenter
Presentation Notes
This table highlights example data sources to drive professional learning.



Data-Driven:
Essential Questions

1. To what extent are professional learning activities that 
teachers are participating in selected based on rationale 
that includes data on their own and their students’ 
needs.

1. To what extent is the data being used to select 
professional learning related to daily teaching activities 
and/or specific student learning outcomes?



Data Driven Conversation

• How does your plan ensure learning is job 
embedded?

• Look back a the different ideas for PD 
formats from the Collaboration criteria.  
How can you make these job-embedded?



Classroom Focused: 
related to the practices taking place during the 
teaching process and relevant to instructional process

Presenter
Presentation Notes
Can you think of some topics for PD that align with this criterion?  



Classroom Focused

85% of enrollments aligned to at least one 
teaching standard (InTASC)

Strongest 
criterion

Presenter
Presentation Notes
This is where alignment with state standards come into play. Not only content standards but also the standards for the teaching profession. As OTES is aligned to these standards, an obvious place to find topics that are classroom-focused is in the teacher evaluation rubric.   Differentiation, classroom climate, lesson design and delivery, assessment practices, etc.  The Council of Chief State School Officers (CCSSO), through its Interstate Teacher Assessment and Support Consortium (InTASC), developed model core teaching standards that outline what teachers should know and be able to do to ensure that every K-12 student reaches the goal of being ready to enter college



Classroom Focused Conversation

• How are the professional developments that 
you have planned focus on the classroom?  

• Do they include alignment with OTES 
and/or InTASC? 

• Do they include topics such as differentiation, 
classroom climate, lesson design and delivery, 
assessment practices, instructional strategies, 
explicit instruction, etc?

https://www.ccsso.org/sites/default/files/2017-11/InTASC_Model_Core_Teaching_Standards_2011.pdf


Implications
Developing actionable 
definitions provides a 

common understanding of 
effective PD

Identifying metrics to 
measure current practice 

against the definitions 
establishes a framework

Analyzing data establishes 
benchmarks and supports 
the development of goals

Prioritizing goals enables 
manageable changes to 
PD  structure & designs

Reviewing data towards 
goals allows for refinement 

and a continual 
improvement in teacher & 

student outcomes

Bridging 
the
Gap

Presenter
Presentation Notes
High-quality professional development must be viewed as a continuous cycle that involves reexaming everything.Developing – this is breaking down the definitions in ESSA, as we have doneIdentifying – metrics provided within this presentation for the components of the ESSA definition. Use this to develop rubrics to measure current practices and develop future PDAnalyzing – Use your current data or identify new data to collectPrioritizing – What will you focus on? Choose 2-3 areas to focus your PDReviewing – Continually review your practices



Dual Role of Principal

Principal as a 
Learning 

Facilitator 

Principal as 
Evaluator

Presenter
Presentation Notes
Leadership obviously plays a critical role in professional learning for educators.  Through collaborative processes such as DLTs and BLTs (define for early childhood providers) leaders must balance the fine line of being the facilitator and the evaluator.  



The Dual Role of Principal

Presenter
Presentation Notes
This chart offers a few ways for principals to consider each of the six criterion and how they can weave the work they do into their plans. 



School Leaders

• Rethink 
professional 
development.

• Use data to 
gain insights 
into progress.



What do you expect to occur as a 
result of the professional 

learning?  How will you measure 
if it did indeed occur? 

Include the resources required to 
deploy the activities of the PD 

and their cost.  This will end up 
in your budget.  

Here you will describe the 
activities, the modes 
(workshop, online, 

coaching, etc.) and to 
whom it will be delivered. 

Presenter
Presentation Notes
Getting back to the Striving Readers grant application, this is the PD template that you will be asked to complete.  Let’s walk through it. Click. The plan begins with your Goals.  Where are your goals for your grant application derived? From the data you have collected on literacy achievement.  Remember this grant addresses birth through Grade 12.  Once your goals have been identified in Section 5 ( Measurable Learner Performance Goals) of the Local Reading Achievement Plan, they will drive the selection of PD activities which are described then below.  Click.  Here you will describe the activities, the modes (workshop, online, coaching, etc.) and to whom it will be delivered. As each of the activities are described, place check marks to the right to indicate which of the six criteria will be addressed by the activity.  Not every criteria will be addressed by every activity.  Does that make sense?  You will want a combination of types of activities.  In the bottom section of the plan (click) describe the resources that will be required to deploy the activities and their estimated cost.  These figures will show up in your budget. Include in your plan Click a plan to evaluate the effectiveness of your activities.  What do you expect to occur as a result of the professional learning?  How will you measure if it did indeed occur?  



Presenter
Presentation Notes
The last page of the plan ask for evidence that you have addressed all six criteria in your plan.  Remember that some activities will touch on more than one criterion but not necessarily all.  EVIDENCE



Sustained: Taking place over an extended period; longer than one day or  
a one-time workshop

Collaborative: involving multiple educators, educators and coaches or set of
participants grappling with the same concept or practice and 
in which participants work together to achieve shared 
understanding

Intensive: focused on a discreet concept, practice or program

Job 
Embedded:

a part of the ongoing, regular work of instruction and related to 
teaching and learning taking place in real time in the teaching and  
learning environment

Data-driven: based upon and responsive to real time information about the needs 
of participants and their students

Classroom 
Focused:

related to the practices taking place during the teaching process and 
relevant to instructional process



Next Steps
• Review the report series for additional tips. 
• Ensure Sections 5 & 6 include measureable 
SMART goals and action stelps that include 
professional development. 

• Develop your plan for professional learning 
with a focus on measurable outcomes and 
alignment with ESSA. 
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